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Evidence of Teaching Effec veness & Impact 

 

Evalua ons 

The following qualita ve and quan ta ve evalua on evidence includes online courses taught over the 
most recent semesters. Please note that some of my online courses may not have Blue evalua ons 
available if the response rate was too low to generate. The following evalua on summaries may be out of 
order in order to u lize the best arrangement of space. 

GCH 376 DL 1 F2023. Enrollment 37. 

 

GCH 360 DL1 Spring 2023. Enrollment 43. GCH/SOCW 445 A01 Summer 2022. Enrollment 39. 

  

The evalua on ra ngs and comments from students are measurements which I strongly consider as I build 
each itera on of the course, looking at what students feel went well and what they par cularly enjoyed.  
The descrip ons and student work presented in my Evidence of Teaching Excellence & Innova on 
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demonstrate the students’ understanding of the material and their cri cal thinking used to follow what 
they have learned in the classroom to complete the ac vi es or assignments.  Addi onal ra ngs are as 
follows: 

GCH 360 C03 Summer 2023. Enrollment 29. 

 

GCH/SOCW 445 DL1 S2023. Enrollment 39. 

 

GCH 360 DL 1 F2021 – course taken over halfway through the semester for an instructor was unable to 
complete the semester. Enrollment 42. 
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As stated in the Evidence of Teaching Excellence & Innova on, students, staff, and faculty have shared their 
support and acknowledgment of my teaching methods and style, a few of which I share via screenshots 
below.  In addi on, my le ers of support for this award come from a dean-level mentor and a former 
student, which I also hope demonstrates the range of recogni on for my unique instruc on style and 
professional growth. 
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Le ers of Support 

The following le ers of support from a) Catherine J. Tompkins, PhD, MSW, FGSA, FAGHE, Associate Dean 
for Faculty and Staff Affairs, Professor, Social Work, College of Public Health, George Mason University and 
b) Allison Miles, BS, CHES, Community Health Graduate, Department of Global and Community Health, 
Collect of Public Health, George Mason University, Class of 2023 are offered for your considera on. 

 

 

[Remainder of Page Intentionally Left Blank] 
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February 9, 2024 

To Whom it May Concern: 

It is my sincere pleasure to recommend Shannyn Snyder for the 2024 Online Teaching Excellence Award (OTEA) 
for adjunct faculty.  Shannyn is a superstar in the College of Public Health! She has been an adjunct faculty member 
for many years and provides great support to students, other adjunct faculty and full-time faculty within the 
Department, College and across the University. 

Shannyn has shown great growth and dedication as an online educator. One of the courses (an online course) 
Shannyn taught during the Fall, 2023 semester (an ethics and leadership course) enrolled 37 students. She is creative 
in how she engages students online as well as her expectations of students in her class.  Shannyn is appreciative of 
the diverse backgrounds of students and works to meet their needs.  A few comments from students include: 

“I like how she was understanding and would allow late work to be submitted and how fast she responded 
to emails.” 

“One valuable aspect of the course was the module of Public Health Advocacy, because I learned how to 
create an infographic along writing a legislative letter and the legislative process. The second aspect that 
was most valuable to my learning experience was the professor using LinkedIn courses for Emotional 
Intelligence and building teams. The most valuable aspect for me was being able to turn assignments late 
without penalty. This made a great difference in my case, because I have many different responsibilities that 
are a priority before schoolwork. Yet, I turned most of my assignments on time.” 

The impact Shannyn continues to have on both students and faculty is remarkable. For example, she developed the 
Water Health Educator as an education forum to connect college students and pubic health professions, as well as 
the general public with news of community, regional, and global issues concerning water.  Shannyn was the 
recipient of the University’s 2018 Adjunct Teaching Excellence Award by utilizing Facebook to establish 
communication and community among her students. 

Shannyn is currently overseeing the adjunct faculty evaluation process and building community among the adjunct 
faculty in the Department of Global and Community Health.  In addition, she is helping me with establishing a 
mentoring program among adjunct faculty in our College.  At the University level, Shannyn was active with the 
Adjunct Faculty Committee since 2019 and chairing the committee for 2 years (2021-2023). 

Shannyn Snyder is incredibly well deserving of this award. If I can be of further assistance, please do not hesitate to 
contact me:  703-993-2838; ctompkin@gmu.edu. 

Sincerely, 

 

Catherine J. Tompkins, PhD 
Associate Dean for Faculty and Staff Affairs  

CPH Office of Faculty & Staff Affairs 

4400 University Drive, MS 2G7, Fairfax, Virginia 22030 

Phone: 703-993-2838; Fax: 703-993-1622; Web: chhs.gmu.edu 
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Allison Miles, BS, CHES 

January 31, 2024 
 
Dear Awards Commi ee, 
 
My name is Allison Miles, and I'm a recent Community Health graduate from George Mason University. I am 
wri ng to you because I wanted to write a le er of support expressing just how extraordinary a professor and 
mentor Shannyn Snyder has been to me for the past two years.  
  
Throughout my college career at GMU, I have had many wonderful professors who work in the Global and 
Community Health Department. However, I can confidently state that Professor Snyder is the best instructor I have 
ever had, not just at GMU but throughout my en re college experience. Her research, personal anecdotes, and 
teaching assignments are inspiring and thought-provoking. Addi onally, she was one of the only people in my life 
who truly fostered my desire to eventually pursue a career related to health research, advocacy, and policy, 
specifically tackling issues related to the social determinants of health in Indigenous and Na ve popula ons in the 
U.S.  
 
Professor Snyder also helped me get my first internship in the summer of 2022 at the Interna onal Associa on for 
Indigenous Aging, where I learned so much about the ins and outs of basic health research and how to effec vely 
collaborate with others in a professional, remote se ng. This opportunity eventually led to me becoming the first 
author of a literature review involving social media as a tool for health behavior change and educa on in American 
Indian and Alaska Na ve adults, which is currently under review by the CDC.  
 
Professor Snyder has always made me for me, even during her busiest days. Over these past two years, she has 
con nuously mo vated me to be the best student (and now, the best future health researcher) that I can be. Now, 
she even goes above and beyond the expecta ons of a mentor by always enthusias cally providing me with 
opportuni es to further my career. Therefore, I wanted to emphasize just how much her support, pa ence, and 
guidance have meant to me as a student who is now finding their way in the complex, yet rewarding world of 
academia.  
  
In my opinion, Professor Snyder is an invaluable professor at GMU, although any university would be lucky to 
employ her. She is incredibly passionate about the social issues and history related to community and public 
health, and she genuinely cares about the well-being and career goals of her students. All that is to say: I am truly 
honored to be a mentee of hers. 
  
If you would like to further discuss any of these points with me, please feel free to contact me at this email address 
at any me.  
 
 
Sincerely, 
 
Allison Miles 
Community Health Graduate 
George Mason University 
 
Email: amiles7@gmu.edu 
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Closing Statement 

For my conclusion, I would like to share my diversity statement which I feel is an integral part of my 
teaching excellence, as I strive to teach my students in inclusive and innova ve ways so that they may feel 
included in academia rather than inferior to it and to encourage them to take up space in our University 
and as ci zen of their communi es and the world. Students need to be assured that the instructors they 
place their confidence in understand equity and divide and will work alongside them towards social 
solu ons that will have a great bearing on their health and wellbeing and those they may advocate for in 
the hopeful future they envision. Along with professors in many other disciplines, we instructors in public 
health hope to impart our students with the founda onal knowledge to cri cally connect theory and praxis 
for popula on-centric, real-world solu ons that are sustainable and encompassing, while remaining aware 
of poten al blindness that may inhibit true health equity is recognized and considered.  Finally, thank you 
for your considera on of my por olio for the 2024 Online Teaching Excellence Award.   

Diversity Statement 

In thinking about diversity, I recall an impressionable book from my graduate studies, The Trouble with 
Diversity: How We Learned to Love Identity and Ignore Inequality by Walter Benn Michaels. I keep this work 
on my shelf and mention it to students, when I am teaching on topics of population-centricity, office culture, 
or minority health, as it is a reminder that while we may understand, accept, or support diversity, we may 
actually only be referring to a person’s visible identity, such as their [assumed] gender, race, or ability, and 
not the complex, layered, seen and unseen, intersectionality that inhibits social and structural equality or 
health equity. I have an academic interest in this genre, thus I am passionate about discussing these 
constructs with students, as we think for example, about organizations that are explicit in their diversity 
statements but have no minority representation at the management level, or when medical practitioners 
make stereotypical assumptions based on appearances or health behaviors, but ignore the potential 
barriers of access, language, literacy, or socioeconomics. 

As a teacher, I know that I must be intentional about how I show up in the classroom, particularly when I 
not only educate about the concepts of color- and gender-blindness, but I must also acknowledge our 
different learners in a meaningful way as part of teaching pedagogy, especially by not making classroom-
wide assumptions about their health literacy or life course. I encourage students to share stories and 
personal examples, reiterating the confidential and safe space of our classroom, especially as an 
environment where we can learn from the experiences and stories of others, as a way to think about those 
who need to be included in population health. I also share reminders that one student’s story is not 
representative of all students from their ethnic background, nor can we assume that all experiences are 
shared. However, it has been equally powerful when students are able make connections to theory and 
each other, based on similar experiences. It tends to be affirming. 

I am grateful that teaching at George Mason University has enabled me to collaborate with a diverse 
community of students, including those who have personally made me aware of their challenging social 
determinates, such as immigration status or experiencing housing or food insecurity. From ensuring that 
students recognize, not just from what I say but how I express this understanding through teaching, I convey 
that I am accessible, approachable, and non-judgmental. I try to get to know my students, even if it is just 
to make a few mental notes about potential obstacles to their success during that semester, which may 
then later prompt me to check in after a string of missed assignments or if they stop attending class. My 
connection with students enables me to recommend them for scholarships and awards or encourages them 
to mentor others through first-year or first-generation challenges. 

I have also connected students with resources within and outside of the University, as well as helped them 
brainstorm through problems which may be impeding their academic success. For example, one student 
who was feeling pressure to support her family through a sibling’s mental illness and her mother’s physical 
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disability, felt lost as to how she could continue her studies and be the sole driver, translator, and caregiver 
for her immigrant family. In addition to connecting her to Student Advocacy, we verbalized that her course 
work was not only time she needed to invest in herself, but also through college graduation, she may be 
better able to support herself and her family in the future. Another student shared that I was one of the few 
people that he was “out” to as a gay man, stressing over the potential rejection of his family, if they were to 
find out about his sexual orientation. He was too worried to connect with GMU’s LGBTQ Resources and 
Advocacy Center, for fear that his name or photo could cause him to be outed in some way, so we spent 
time focusing on how he could take care of his mental health and other potential resources for support, 
such as NovaSalud for inclusive housing options. Another student who was sponsoring both of her parents’ 
immigration through two full-time jobs was having difficulty meeting assignment deadlines, so we worked 
together on reasonable extensions. I have also learned how to be inclusive when instructing students with 
disabilities, such as hearing impairments, and have tried to make it a matter of habit to use transcribed or 
closed-captioned resources when possible, or to work with Assistive Tech ahead of schedule, so that the 
students have the same experience as those without hearing impairments, such as by not having delayed 
materials. When I taught a student using a wheelchair, I made sure that active and experiential learning 
opportunities included accessible options that would result in the same learning outcomes. Since that 
semester, my experiential learning assignments have always offered a range of options that all students 
can choose from, regardless of abilities. In addition, both of my BIS mentees were from racial or ethnic 
minority backgrounds, and their public health focuses for their interdisciplinary degrees centered on issues 
important to them, such as Head Start access for Hispanic children and Black Veteran health. Thus, it was 
interesting to help them research and navigate a health topic that was also personally or culturally 
meaningful to them.  

As part of a tuition benefit of adjunct teaching, I have also completed a graduate certificate in Women and 
Gender Studies, focused on health equity and women, and I have taken stand-alone courses in topics such 
as LGBTQ obstacles in education, and disability and equity. These have heightened my awareness of the 
barriers that students face in education and have enhanced my own lesson plans in these topics, 
particularly in GCH 445: Social Determinants of Health. I have also shared lesson plans and activities at 
the Stearn’s Innovations in Teaching and Learning Conference on topics of creating inclusivity in the 
classroom, and I have welcomed fellow faculty to engage with my students, such as inviting Dr. Lisa Lindley 
to do an interactive lecture with my students on cultural competency, or former classmate, Tresa Welch, to 
share her lived experiences with disparities in D.C.’s Wards 3 and 8. Thus, I greatly acknowledge that it 
could be misconstrued as privilege to only share my interpretations of diversity within the classroom, so I 
continually strive to invite those with authentic experiences to enhance student learning.  This will also be 
my third year as the Learning Partner for GMU’s Social Action and Integrative Learning Alt-Break for “It's 
Not Them but Us, Turning the Tide on HIV and AIDS.” Not only has it been a valuable opportunity for me to 
learn more about STDs and STIs, as we understand the barriers faced by those living with HIV and AIDS, 
but I am also there to support the trip leaders and participants, as they navigate through what can often be 
new or uncomfortable conversations.  

Through these experiences, I also learn more about the importance of inclusive vocabulary and meaning, 
and how not being intentional in what I say or how I say it can be exclusionary to students or the community. 
For example, I recently volunteered to be tasked with coordinating a more deliberate committee search for 
Adjunct Faculty Committee members who better represent a diverse college.  As it is the University’s 
intention to recruit a more diverse University faculty, by acknowledging the barriers that teachers who 
identify with a minority may face, we can seek to understand why certain candidates may not be applying 
to the committee or, potentially, to the school. Thus, I hope that my mindful teaching practices, inclusive 
behaviors, and ongoing proactivity will help me continue to evolve my own understanding of diversity and 
be instrumental in GMU’s commitment to equality.  


